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Who am I?
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Know, Think, and Wonder

 
 

 
TeachingwithSOURCES.com 

SOURCES Analysis Sheet 
 

Name_______________________________________ 
 

 
 
 

   

Thoughts, questions, and notes: 
 
 
 

Think

Wonder

Know

What do you know?  What do you think you know?  What do you wonder? 
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Asked to provide you with the SOURCES 

Framework as a method to addressing 

the four competencies with students.

Why am I Here?
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The Four Civic Literacy Competencies

• Competency One: Understanding of the basic principles and practices of American democracy and how they are 

applied in our republican form of government

• Competency Two: Understanding of the United States Constitution and its application

• Competency Three: Knowledge of the founding documents and how they have shaped the nature and functions of 

our institutions of self-government

• Competency Four: Understanding of landmark Supreme Court cases, landmark legislation, and landmark executive 

actions and their impact on law and society (especially children)
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It is essential for educators to provide students with various opportunities to engage with 

primary and secondary sources in an authentic and engaging manner that replicates 

that which is done by professionals in various fields of study (Waring, 2020). Through the 

use of the SOURCES Framework for Teaching with Primary and Secondary Sources, 

educators can properly scaffold the learning experience for students to allow them a 

more independent, inquiry-based approach. An added benefit of teaching students in this 

manner is that the skills and approaches that they employ throughout the process mirror 

those needed to effectively navigate various perspectives and opinions, including 

traditional and social media, with which they are confronted on a daily basis (NCSS, 

2013).

SOURCES Framework for Teaching with Primary and Secondary Sources
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Scrutinize the Fundamental Source(s)

Organize Thoughts

Understand the Context

Read Between the Lines

Corroborate and Refute

Establish a Plausible Narrative

Summarize Final Thoughts

SOURCES Framework for Teaching with Primary and Secondary Sources

Letter from Thomas Garber to Addie Garber, August 15, 1862.
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Child Labor Around the 
Turn of the Century

The 1900 census revealed that approximately 2 
million children were working in mills, mines, 

fields, factories, stores, and on city streets 
across the United States. The census report 
helped spark a national movement to end child 

labor in the United States.

In 1908, the National Child Labor Committee 
hired Lewis Hine as its staff photographer and 
sent him across the country to photograph and 

report on child labor. Social reformers began to 
condemn child labor because of its detrimental 
effect on the health and welfare of children.

https://www.archives.gov/milestone-documents/keating-

owen-child-labor-act
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Keating-Owen Child Labor Act (1916)

This act limited the working hours of children and forbade the interstate sale of 

goods produced by child labor. The Supreme Court later ruled it unconstitutional.

https://www.archives.gov/milestone-documents/keating-owen-child-labor-act
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Day spoke for the Court majority and found two grounds to 

invalidate the law. Production was not commerce, and thus 

outside the power of Congress to regulate. And the 

regulation of production was reserved by the Tenth 

Amendment to the states. Day wrote that "the powers not 

expressly delegated to the national government are 

reserved" to the states and to the people. In his wording, 

Day revised the Constitution slightly and changed the intent 

of the framers: The Tenth Amendment does not say 

"expressly." The framers purposely left the word expressly 

out of the amendment because they believed they could not 

possibly specify every power that might be needed in the 

future to run the government.

https://www.oyez.org/cases/1900-1940/247us251

Hammer v. Dagenhart



University of Central Florida Page 13

Fundamental Question:

What would a historian write about what we know about the 
lives of children at the turn of the century?

Harry McShane, 134 B'way [i.e. Broadway], Cin. O. - 16 yrs. of age on June 29, 1908. Had his left 
arm pulled off near shoulder, and right leg broken through kneecap, by being caught on belt of 
a machine in Spring factory in May 1908. Had been working in factory more than 2 yrs. Was on 
his feet for first time after the accident, the day this photo was taken. No attention was paid by 
employers to the boy either at hospital or home according to statement of boy's father. No 
compensation Location: Cincinnati, Ohio.

SOURCES Investigation 



University of Central Florida Page 14

1. Arrange your classroom so projected images 

will be large and clear.

2. Use a few powerful images and focus on 

them for as long as 20 minutes.

3. Ask carefully sequenced questions that lead 

to discovery.

4. Challenge students to read about the image 

and apply what they learn.

5. Have students interact with the image to 

demonstrate what they have learned.

Visual Discovery Strategy (Lobdell, 2010)

Working Girls Learning Dressmaking in the Free Evening School. Boston 1915 Exhibit.
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Scrutinize the Fundamental Source(s)

Organize Thoughts

Understand the Context

Read Between the Lines

Corroborate and Refute

Establish a Plausible Narrative

Summarize Final Thoughts

SOURCES Framework

Monongah, W. Va. Nola McKinney, Secretary, 1910, West Virginia 
Child Labor Committee. Frank P......., whose legs were cut off by a 
motor car in a coal mine in West Virginia when he was 14 years 10 
months of age. Location: Monongah, West Virginia.
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TeachingwithSOURCES.com 

SOURCES Analysis Sheet 
 

Name_______________________________________ 
 

 
 
 

   

Thoughts, questions, and notes: 
 
 
 

Think

Wonder

Know

What do you know?  What do you think you know?  What do you wonder? 
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TeachingwithSOURCES.com 

SOURCES Framework 
Analysis Sheet 

 
 Essential Question: 

Directions: While working to answer the fundamental question, answer the questions at each stage of the framework. 

S 
Scrutinize the 
Fundamental 
Sources(s) 

What is the origination of the source? Who 
wrote it? When was it written? What events 
could have influenced this source? What are 

your impressions of this source? Is it reliable? 

 

O Organize 
Thoughts 

What do you need to know to better understand 
the source? What other sources do you wish you 

had? What else do you need to know? 
 

U Understand 
the Context 

What is happening at the time when the source 
was constructed? Where is the location for the 

origin of the source?  Place the source in its 
proper geographic and historical context. 

 

R Read Between 
the Lines 

What inferences about the source can you make 
that are not evident? Was there a reason for why 

the source was created that was not stated? 
 

C Corroborate 
and Refute 

Look at other sources about the topic. How are 
they similar? How are they different? Do they 

show agreement with the fundamental source? 
 

E 
Establish a 
Plausible 
Narrative 

Using all the evidence from the sources you 
examined, what are your thoughts about the 
essential question? What have you learned? 

 

S Summarize 
Final Thoughts 

What questions do you still have? What else do 
you want to know? Do you still need sources to 

more fully answer the essential question? 
 

Think

Wonder

Know
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Essential Question:

What would a historian write about what we 
know about the lives of children at the turn of 
the century?

2 A.M. February 12,1908. Papers just out. Boys starting out on morning 
round. Ages 13 years and upward. At the side door of Journal Building 
near Brooklyn Bridge.

Scrutinize a Fundamental Source
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Essential Question:

What would a historian write about what we 
know about the lives of children at the turn of 
the century?

Breaker boys, Woodward Coal Mines, Kingston, Pa.

Scrutinize a Fundamental Source
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• What do you know regarding the image that you just 

analyzed?

• What do you know about the historical and geographic 

context associated with the image and its time frame?

• What other thoughts do you have related to the image?

• How would you respond to the essential question - What 

would a historian write about what we know about the lives 

of children at the turn of the century?

• Develop other questions related to history’s habits of mind.

Organize Thoughts

Basil Roberts and James Hopper, both 12 years old, go to school when in 
session and work at Coleman Bros. Zinc Mine, Aurora, Mo., Saturdays and
holidays, culling "waste" from the zinc ore on the "dumps." Their fathers 
work in zinc mines nearby. These boys told me no boys were permitted to
work down in the mines, and said they were the boys working in the vicinity; 
which seemed to be about true. Location: Aurora, Missouri.
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Kids at Work: Lewis Hine and the Crusade Against 

Child Labor by Russell Freedman

OR

Children of the City: At Work and at Play by David 

Nasaw

Understand the Context
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Lyddie by Katherine Paterson

The Bobbin Girl by Emily Arnold McCully

Brave Girl: Clara and the Shirtwaist Makers’ Strike of 1909 by Michelle Markel

The 1899 Newsboys’ Strike by Nel Yomtov

Kids on Strike! by Susan Campbell Bartoletti

Breaker Boys: How a Photograph Helped End Child Labor by Michael Burgan

Jacob Riis’ Camera: Bringing Light to Tenement Children by Alexis O’Neill

Shutting Out the Sky: Life in the Tenements of New York by Deborah Hopkinson

Tenement: Immigrant Life on the Lower East Side by Raymond Bial

Hannah’s Journal: The Story of an Immigrant Girl by Marissa Moss

Emma’s New Beginning (U.S. Immigration in the 1900s) by Jessica Gunderson

Anne of Green Gables by Lucy Maud Montgomery 

Rebecca of Sunnybrook Farm by Kate Douglas Wiggin

Other Books about Labor, Living Conditions, and the Lives of Children
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Keating-Owen Child Labor Act (1916)

This act limited the working hours of children and forbade the interstate sale of 

goods produced by child labor. The Supreme Court later ruled it unconstitutional.

https://www.archives.gov/milestone-documents/keating-owen-child-labor-act
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Day spoke for the Court majority and found two grounds to 

invalidate the law. Production was not commerce, and 

thus outside the power of Congress to regulate. And the 

regulation of production was reserved by the Tenth 

Amendment to the states. Day wrote that "the powers not 

expressly delegated to the national government are 

reserved" to the states and to the people. In his wording, 

Day revised the Constitution slightly and changed the intent 

of the framers: The Tenth Amendment does not say 

"expressly." The framers purposely left the word expressly 

out of the amendment because they believed they could 

not possibly specify every power that might be needed in 

the future to run the government.

https://www.oyez.org/cases/1900-1940/247us251

Hammer v. Dagenhart
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When was this image taken?

Why was this image taken?

How old are the boys in this 
image?

What are they doing?

Do they want to work?

Were these boys in the image 
historical agents?

What were they thinking while 
the image was being captured?

Is it common to have their image 
taken?

How are these boys effected by 
the laws at the time?

How are things different today?

Read Between the Lines
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• Work

• Education

• Living Conditions

• Health

Your task:

What specific questions would you 
pose with each of the images?

Choose one to share.

Corroborate and Refute

Cheney Silk Mills. Favorable working conditions. Location: [South Manchester, Connecticut].



University of Central Florida Page 28

Salvin Nocito (Work)

Salvin Nocito, 5 years old, carries 
2 pecks of cranberries for long 
distance to the "bushel-man." 
Whites Bog, Browns Mills, N.J. 
Sept. 28, 1910. Witness E.F. 
Brown. Location: Browns Mills, 
New Jersey / Photo by Lewis W. 
Hine.
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Malatesta Family (Work)

6 cents a gross. Make regularly 
from 10 to 12 gross a day. 122 
Sullivan St. Mr. Malatesta - Helps 
because Health too bad work 
out. Mrs. Malatesta; Frank 
Malatesta, age 14; John 
Malatesta, age 11; Lizzie 
Malatesta, age 4. Boys w[or]k 
Sat. aft[ernoon] & evenings till 
10 or 11. Lizzie separates petals. 
Location: New York, New York 
(State)
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Youngsters (Work)

A few of the youngsters working 
in the Cigarette Factory of the 
American Tobacco Co., at 
Petersburg, Va. All work. I went 
through the factory during 
working hours and saw dozens of 
little boys and girls working and 
helping, who were apparently 
from 11 to 14 years old. Many of 
the smallest ones would not be 
photographed. Photo at 7 A.M. 
Location: Petersburg, Virginia.
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World Furniture (Work)

A Glimpse from the Outside into 
The World Furniture Co., 
Evansville, Ind. During working 
hours. Location: Evansville, 
Indiana.
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Classroom (Education)

Children seated in classroom, 
Washington, D.C.
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High Shoals (Education)

High Shoals (N.C.) School. This is 
average attendance. Enrollment is 80. 
Only one other school in town and 
about 15 attend that. See photo 279 
(St. John's Mission School) Population 
of town is about 1000. Where are the 
rest of the children? This school is 
supported principally by the Mill Co. 
(Partly by County). Betterment work 
is being started. Mill.superintendent
is very suspicious of Photographers. 
Couldn't get any of mill children. 
Photo. November 9, 1908. Location: 
High Shoals, North Carolina



University of Central Florida Page 34

40% Attendance (Education)

A group of children at a District School in 
cotton picking season. Petty's Chapel 
District School #20, near Corsicana. Only 40 
per cent of the children who attend are 
here because the cotton is still being picked, 
in most districts the school term is being 
shortened to accommodate the picking. The 
children are above the average of country 
school children and this is an exceptional 
school, only two of the ten families 
represented here being "Renters" (see Hine 
Report on Texas). These children are getting 
8 months school. Most of the rural schools 
in Texas give them 6 months or less. All 
these children, from the 5 year old up pick 
cotton. Location: Corsicana [vicinity], Texas.
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Pleasant Green School 
(Education)

Pleasant Green School--one-
room colored school near 
Marlinton, W. Va.--Pocahontas 
Co. It is one of the best colored 
schools in the County, with a 
capable principal holding a first-
grade certificate. All the children 
are Agricultural Club workers. 
Location: Pocahontas County--
Marlinton, West Virginia
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De Marco Family Home 
(Living Conditions)

Small shack on Forsythe's Bog, 
occupied by De Marco family, 10 
in the family living in this one 
room. Room is 10 ft. x 11 ft. x 5 
1/2 ft. high and gable attic 
above. (See family picking 
cranberries in photo #1151.) 
Wooden toilets near at hand and 
bushes used as such, gave forth 
offensive odors. Turkeytown, 
near Pemberton, N.J. E.F. Brown 
Witness. Location: Pemberton, 
New Jersey.
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Tenement Housing 
(Living Conditions)

High up on the top floor of a rickety 
tenement, 214 Elizabeth St., N.Y., this 
mother and her two children, boy 10 
years old and the girl 12, were living 
in a tiny one room, and were finishing 
garments. The garments were packed 
under the bed and on top of it and 
around the room. Said the make from 
$1 to $2 a week, and the boys [sic] 
earns some selling newspapers. I 
could not get their name. Location: 
[New York, New York (State)].
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Dunbar (Living Conditions)

Housing conditions in the 
settlement of Dunbar. They are 
better than the average. See 
church in distance. Have their 
own jail. Houses and wood 
furnished. Location: Dunbar, 
Louisiana.
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Roanoke Cotton Mills Housing 
(Living Conditions)

Housing conditions at Roanoke 
(Va.) Cotton Mills are not very 
good. Houses run down and not 
well kept. Location: Roanoke, 
Virginia.
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Mrs. Helems and Child 
(Health)

Mrs. Helems, Leeds, Mass., 
putting bristles into tooth 
brushes in an untidy kitchen. She 
makes about $4.65 a week 
usually. The sanitary conditions 
in most of these homes are 
pretty good, but some times 
filthy rooms are found and often 
tuberculosis with the work still 
going on. The company really 
seems to be trying to reduce the 
amount of home work. See also 
home work report. Location: 
Leeds, Massachusetts.
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Grade 5 Medical Inspection 
(Health)

Medical inspection and testing 
eyes in Grade 5 of Washington 
School. Location: Lawton, 
Oklahoma / Lewis W. Hine.
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Mermilla Family Home 
(Health)

Shack of Jo. Mermilla family, 
cranberrries pickers on Whites 
Bog, Browns Mills, N.J in 
settlement called Florence. Six 
persons live in this room. One 
bed on floor. Food exposed to 
flies, etc, on rafters and on floor. 
The children were very dirty and 
ill-kept. E.F. Brown Witness. 
Location: Browns Mills, New 
Jersey.
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• Mrs. Finkelstein, 127 Monroe St. Bessie (age 13), Sophie (age 7). Girls attend school. Making garters for Liberty Garter 
works, 413 Broadway. Mother, a widow, earns 75 cents a day by working all day until 12 at night. Bessie works until 10 
P.M. Sophie until 9 P.M. They expected to work until 10 P.M. to finish the job, although they did not know when more 
work would come in.

• Late at night. Sewing tapes on gloves. The boy helps. Family of five sleep in room where the work is done. 

• Nine of these children from 8 years old up go to school half a day, and shuck oysters for four hours before school and 
three hours after school on school days, and on Saturday from 4 A.M. to early afternoon. 

• Harry McShane, 134 B’way [i.e. Broadway], Cin. O.—16 yrs. of age on June 29, 1908. Had his left arm pulled off near 
shoulder, and right leg broken through kneecap, by being caught on belt of a machine in Spring factory in May 1908. 
Had been working in factory more than 2 yrs. Was on his feet for first time after the accident, the day this photo was 
taken. No attention was paid by employers to the boy either at hospital or home according to statement of boy’s 
father.

• William Tobias, 80 Grattan St., Brooklyn. 12 yrs old. Boy was starting for the subway to sell papers on “trains until 6 
A.M. “Cause termorrer dey haint no school and I kin sleep all day and sell again at night.” “All de barkeepers is me 
customers.” Asked him how he could sell at night. “I just keep out’n de way of de cops.” Weighs 60 pounds. Tall for 
age. 

• The only photo of the mill children I could get. The superintendent was too suspicious. Many young girls and boys in 
there on day shift. Some below 12 years old went in on night shift.

Bibliographic Information
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• T.A. Wright, Supt. of the Whitnell [sic?] (N.C.) Cotton Mfg. Co. A typical boss, except that he was less gruff and 
suspicious than most. Began mill work at 10 years old. Been at it 18 years. I asked him if he expects to send his own 
children to work in the mill. He smiled grimly, “Not if I keep my health, They’re going to get an education.” He said 
parents are responsible for so many children in the mills. Father loafs just as soon as children get old enough to work. 
Dec. 22, 08. Location: Whitnel, North Carolina.  

• Case of Frank Wiegel, 3916 -# Ave., Brooklyn N.Y., injured after working 18 hours a day. He was injured at 1:55 A.M.
January 18, 1914. Age 15 years. Employed by the Henry Bosch Paper Co., makers of wallpaper sample books. On 
Saturday, or rather Sunday morning at 1:55, Frank must have fallen asleep and in some way he knocked against the 
controlling pedal, and the next thing he knew his hand was caught in the machine. He sued the Co. for damages and 
after 2 years’ litigation he received an award of $10,000–$5,000 for each of 2 fingers which were amputated. The 
lawyer’s fee has not yet been decided upon by the court. Location: New York—Brooklyn, New York (State).

• Tipple & Elevator into shaft. Leads down to mine 200 ft. below. Gary Mine. Do more work by machinery than any mine 
in the state, yet have boys to trap and drive. They stay underground over 10 hrs. a day. 7 A.M. to 5 P.M. 

• Trapper Boy, “Son.” Opens and closes door that controls ventilation. He is underground from 7 A.M. to 5:30 P.M. 
(Much of the work of mining, loading and carrying is dome [i.e. done] by machinery.) Boy has been trapping for 
several years. Asked if these boys did this one thing all the time, the boss said, “Oh, they change around from one 
door ro [i.e. or] another.

Bibliographic Information
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• National Child Labor Committee No. 954. 1-legged boy. Neil Gallagher, Wilkes Barre, Pa. Born January 14, 1891. Went 
to work at about 9 years. Worked about two years in breaker. Went inside at about 11 years. “Tripper,” tending door. 
83 cents [a] day. Injured May 2, 1904. Leg crushed between cars. Amputated at Mercy Hospital, Wilkes Barre. 
“Baltimore Tunnell”—“Black Diamond” D. & H. Co. Thomas Lewellin Superintendent (inside boys); Samuel Morgan, 
Superintendent. In Hospital 9 weeks. Amputated twice. No charge. Received nothing from company. “Was riding 
between cars and we aren’t supposed to ride between them.” No written rules, but they tell you not to. Mule driver 
(who was on for first day) had taken his lamp and he tried to reach across car to get it. Slipped between bumpers. 
Been working in breakers since. Same place $1.10 a day. Work only about 1/2 time. Work about 6 hour day. Left 3 
months ago. Been in N.Y.—no work. Trying to get work in Poolroom. Applicant at Bureau for Handicapped, 105 E. 22nd 
Street, N.Y. Nov. 1, 1909. Father living, (Mother dead.) Miner same place. Hurt month ago Rock fall. 2 brothers 25, 27. 
Home 15 Pennsylvania St. Location: Wilkes Barre, Pennsylvania

• Breaker of the Chauncy (Pa.) Colliery, where a 15 year old breaker-boy was smothered to death and another badly 
burned, Jan. 7, 1911. (Photo of newspaper clipping #1946.) The Coroner told me that the McKee boy was but a few 
days past his 15th birthday when he was killed, and that the evidence seemed to show that he was at work in another 
breaker before his 14th birthday

• Comparison of Baptisimal Record and Age Certificate of Stanley Letuvinak (American name, Thomas Long). Born 
according to baptismal record May 10, 1897; date of birth given in age certificate was June 10, 1893, in order to
make him 14 years of age. He was killed by falling from a breaker at Wanamie, Pa., when only 10 years of age. The 
Coroner’s Jury, said in its report, “We find said company not responsible for the accident as they held affidavit from his 
father that he was 14 and the boy was away from his work when the accident occurred”

Bibliographic Information
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• A young chauffeur. See Hine report re: 15-year- old chauffeur in Oklahoma City who killed a man by careless driving. 
His case was dismissed because he was “too young to prosecute.” Yet he was driving a taxi for a livery man and with 
no license

• Group of children from Canneries in School #3, Buffalo, N.Y. 1) Carlo Ciaravina, 124 State St., 8 years old. Worked on 
beans and corn in sheds at Albion, N.Y. Entered school December 5th. 2) Mike Miranda, 8 years old last summer. 
Stringing beans in the home at Forsetville. Entered school September 7th. 3) Louis Belilta, 61 Water St., 12 years old 
last summer. Worked part of the time snipping beans in the sheds at Collins, N.Y. 4) Rose Moreibella, 41 Peacock St., 
11 years old last summer. Stringing beans part of the time in the sheds at North Collins and Cherry Creek, N.Y. 5) 
Josephine Favata, 62 Main St., 10 years old last summer. Said that when little sister slept, she husked corn and string 
beans in the big shed at Albion, N.Y. 6) Magaline Tutarchi, 62 Main St., 8 years old last summer. Stringing beans and 
shelling peas sometimes in the sheds at Mr. Morris, N.Y. 7) Bombe Regis, 69 Water St., 9 years old last summer. 
Stringing beans in the sheds. Entered school in September. 8) Rosa Guglinzza, Room 10, 62 Main Street, 10 years old 
last summer. Worked on berries, corn and beans in the sheds at Cherry Creek

Bibliographic Information
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Respond to the essential question:

What would a historian write about what we know about 
the lives of children at the turn of the century?

Students create a photographic sketchbook as Lewis Wickes 
Hine’s assistant. This could be organized thematically or 
chronologically and include the photographs and their own 
thoughts, interpretations, and questions. 

Other options:

• Video documentaries

• Scrapbooks

• Historical markers

• Graphic novels

• Whatever other format allows students to effectively 
respond to the essential question and provide multiple 
perspectives and support their argument with evidence.

Establish a Plausible Narrative

Alexander Gardner’s Photographic Sketch Book of the War.
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Summarize Final Thoughts

Students critically examine what they learned, 
the sources and process that they used, what 
approaches worked for them, and how they 
would adapt a future investigation. 

They should also examine what questions have 
not been answered and how they might go 
about answering them. 

It is a good time to consider what perspectives 
were examined, who captured the images, 
whose voices and images are missing, why are 
we unable to capture all of the stories of the 
individuals at this time, and other issues 
associated with bias and attempts to attend to 
examining as many diverse perspectives as 
possible.Manuel, the young shrimp-picker, five years old, and a mountain of child-labor oyster 

shells behind him. He worked last year. Understands not a word of English. Dunbar, 
Lopez, Dukate Company. Location: Biloxi, Mississippi.
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http://www.teachingwithsources.com

Teaching with Sources
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https://www.sourcesconference.com

SOURCES Annual Conference
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• Experiential Education as a Framework for Teaching and Learning with Primary Sources 
• Activating Critical Thinking and Social Emotional Learning Through DBQ
• Inclusion of Students with Disabilities through Primary Sources
• Engaging Higher-Order Thinking and Reasoning Through Primary Source Document 

Analysis 
• Strengthen Language Proficiency Through Primary Source Inquiry: Supporting Multilingual 

Learners
• Teaching Civics with Primary Sources from the National Archives
• When the Young Lead: The Legacy of Black Youth Civic Engagement in the Struggle for 

Civil Rights 
• Here and There: Evaluating Global Democracy-Building through Declarations of 

Independence 
• Deepening Student Civic Engagement With Project-Based Learning 
• ¡Sí, se puede!: Latinx Histories and Cultures through Primary Sources
• Teaching War through Primary Sources: A Critical Refugee Studies Approach 
• What Does it Mean to Be in Solidarity?: Using Primary Sources to Teach Students How to 

Enact Change through Intentional Civic Engagement
• Teaching With Primary Sources to Engage Multilingual Learners in Culturally Responsive 

Dialogic Inquiry
• Graphic Memoirs as Primary Sources: Examining Racial Discrimination, Then and Now 

Teaching with Primary Sources for Cultural Understanding, 
Civic Mindedness, and Democracy

Teachers College Press – Expected Publication in Spring 2024
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Copy of the Presentation

TeachingWithSources.com/summit


